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Almost a theme

This issue of the Furman Magazine was planned around a central theme —
services for students and faculty — although now that theme is scarcely
noticeable. The three main articles, however, do tell about some of these
services.

At one time it was assumed by Furman and most other colleges that
students should either make it on their own academically or flunk out. With a
growing understanding of the causes of academic problems and a shrinking
pool of qualified college students, most colleges now offer students some kind
of remedial help. At Furman Dr. Tom Cloer, director of special services, works
with students who have academic problems. A reading specialist who has
taught all kinds of children — from normal to brain-damaged, Cloer diagnoses
each student’s problems individually and recommends a course of action. (See
article on page 14.)

A few years ago colleges did not worry much about what their students
would do after graduation. Back then, getting a college degree usually did
mean finding a good job. But this is no longer the case, and liberal arts
colleges in particular are sensitive to the problem. At Furman the Office of
Career Programs is a multifaceted operation which attempts to acquaint
students with career possibilities, prepare them for careers through counseling,
internships and cooperative education, and eventually put them in touch with
prospective employers. Executive Week, sponsored last fall by the career
programs office, brought six businessmen to the campus for a week to promote
a beuer understanding between the business community and the liberal arts
college. (See article on page 8.)

The newest services provided by colleges are those for faculty development.
Until recently, professors could advance their careers by moving to more
desirable positions at other colleges and universities. But now, with the tight
job market in most academic fields, some colleges are trying to provide means
for professional development within the institution. Furman has applied for
and received three grants, totaling more than half a million dollars, which
allow faculty members to travel, study, plan new courses and learn new
teaching techniques. (See article on page 3.)

These and other services provided by Furman reflect the college’s efforts to
keep up with changing economic and sociological conditons. They
demonstrate Furman’s intention to provide the best possible environment for
faculty and students.

M.H.
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Ivory tower

remodeled

Far-reaching changes in higher education

have affected the faculty drastically.

by Melvin Hipps

: I ' he ivory tower, where the dedicated scholar sits in

splendid isolation from the hurley-burley of the real
world, i1s one of the most popular images of the college o1
university. The term is often used scornfully by crities
who view the university as a haven for those who cannot
or will not face reality and cannot make a conuribution to
society bevond vague and useless theories delivered piously
from the tower window. For those of us who grapple with
the problems of modern higher education, the ivory tower
1s a nostalgic symbol of the halevon days of college life
where students and professors could spend four serene and
pleasant years contemplating “the best that has been
thought and said,” relatuvely unencumbered by worries
about the job market, Graduate Record Examination
scores, inflaton, cash flow, demonsuatons, “relevance,”
teachers unions, the Buckley amendment, and so on and
on. That was a time when we like to think responsibilites
shared at least equal billing with “rights.”

So much for nostalgia. Now, the ivory tower has been
remodeled 1o accommodate the vast changes in students,
faculty, and society. Unfortunately (or fortunately,
depending on one’s point of view) the ivory tower has
come to resemble more a condominium where people with
vastly differing values, interests, and goals co-exist, not in
splendid isolaton, but in a lonely crowd.

Several of the architectural changes in higher
cducaton that have affected faculty most dramatically are
the decline in the college-age populaton, the virtual
extinction of opportunities for professional mobility, and
the shift in auitudes of society toward higher
cducation. All of these are either causes or effects of an
cconomic crisis in the higher education “industry.”

In the fifues and early sixties, colleges were actually
struggling to accommodate the children of the postwar
baby boom. Federal money for colleges was flowing freely,
and we foolishly thought that higher education would be
an ever-expanding “enterprise.” In their structures,
universities came more and more to mirror the business
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world. We hired vice presidents of this and vice presidents
of that and coordinators of this and directors of that.
(After all, tides like “dean” or “professor,” while they
may have commanded a certain surface respect, have never
been very highly regarded in the power structure of the
real world.) We posed a lot and spoke knowingly about
markets and products. Then suddenly the bottom dropped
out. We finally looked at the birth-rate statistics and saw
the inevitable leveling off of the student “supply’” and
thus of the “demand” for higher educauon. The economic
situation worsened, unemployment rose to new heights,
and prospectve students began to have serious doubts that
the college degree was the guaranteed ticket to the good
life that it had always been assumed to be. Having
expanded beyond reasonable limits during the sixties,
colleges and universities during the seventies have become
locked in a fierce battle for the available student
populaton.

What a change from the fifties and sixtes! During
those decades students were imploring colleges to admit
them. Institutions, certainly professors, felt no particular
pressure to help students succeed and stay in school. We
could peer down disdainfully upon our young charges
and say, “Take it or leave 1t if you don’t make it, there are
several people out there cager 1o take your place’; or that
now infamous threat to rembling freshmen: “Look to
your right and to your left; at the end of the year, one of
you won’t be here.”” How omnipotent we were. No more.
Now a professor senses quite keenly that if he fails to
interest or motivate his students, they may drop out or
transfer; and if enough do so, he may soon be in the
soupline.

This shift from a “seller’s market’” to a “buyer’s
market’”’ in higher education has brought to a screeching
halt the game of academic musical chairs that became so
popular during the sixues. In those days, if a professor
became disenchanted with his circumstances, he knew he
could always move on to pastures which, if not greener,



The “steady state” in higher education
lhas almost oblilevated the opportunity

Sor faculty mobilaly.

were at least different. At contract time, he felt an
enormous sense of power in waving all his offers in the
face of the dean. If you didn’t have eight or ten job offers
after graduate school, your future in the academic world
seemed bleak indeed. The “‘steady state’ in higher
educauon brought on by declining enrollments and
shrinking budgets has virtually obliterated the
opportunity for faculty mobility that characterized the
sixties. (It 1s interesting to note that only five new
members joined the Furman faculty in 1978, in contrast to
the fifteen to twenty-five new members added each year in
previous sessions.) Furthermore, the new later retirement
age will further assure us of many years with virtually an
unchanged faculty.

Finally, the shifting attitude of the public toward a
college education, especially a liberal arts education, is
perhaps the most ominous threat of all. We appear to be
very near the destiny toward which our pragmatic
philosophy of education has been inexorably moving us
since the founding of the Republic. Students are becoming
increasingly restive under the discipline and demands of
liberal learning. Perhaps the tight job market is the real
culprit, but nevertheless, students and their parents are
pressing for more career-oriented and job-related training.
Even students who plan to go on to law or medicine or
theology are beginning to suffer somewhat less patiently
than before the rigors of a wradiuonal liberal educaton.
However, they at least have some motivation for doing
college work. The others, those who realize that even if
they endure four years of college, they will likely wind up
driving a cab or waiting tables — these are the ones who
wonder, often quite vocally, what the “‘use” is to them of
Spanish or calculus or western civilizauon.

What are colleges doing to try to accommodate or
adjust to these renovations in the house of learning?
Well, one new wrinkle has been labeled the faculty
development movement, a wend in higher educaton now
about a decade old. Some of the assumptions underlying
faculty development programs are as follows:

(1) If colleges cannot count on faculty turn-over for
continuous renewal, they will have to conjure up ways of
continuously renewing the faculty they have. (And faculty,
faced with the prospect of a lifetime in the same old job
and with the same old colleagues, yearn for weapons to
stave off the deadening ennui that often descends on
academic people sometime about mid-life.)

(2) College faculty are masters of academic disciplines,
but many of them know little about the craft of teaching

Left: Marjorie Watson, who teaches Spanish, created a new
course on teaching English to students who speak another

language.
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— about the various approaches to instruction, about
ways of motivating students, about the different modes of
learning, and so on. We have always said we believed in
the importance of high quality in teaching, but nowadays
good teaching seems to be an imperative to help assure
our ability to attract and retain students.

(3) It is no longer possible simply to serve up a liberal
education and tell students to take it or leave it.
Unpleasant as the task may be for some, faculty must be
full-time apologists for the idea of liberal learning.
Furthermore, they must be equipped with knowledge of
the world of work outside the college and of the career
possibilities for the liberal arts graduates.

The government and the philanthropic foundations
foresaw the plight of college faculties in the late sixties
and began funding programs for faculty development.
Since 1975, Furman has received more than half a million
dollars for such programs. In 1975, the W. K. Kellogg
Foundation awarded Furman a grant of $134,389 for a
project entitled ““‘Faculty Development in Academic
Planning: An Approach to Institutional Self-Renewal.”
The purpose of this project was to extend to the area of
academic planning the principles of the management
planning program instituted in the administrative
operations of the university in the early seventies through
grants from the Ford and Exxon foundations.

The Andrew W. Mellon Foundation has given
Furman $300,000 in two different grants, one in 1975 and
one in 1977. The first award, a grant of $100,000, was used
to orient faculty to new career opportunities for women.
The second grant is supporting a program for the
personal and professional growth of mid-career faculty,
those ranging in age from thirty-five to fifty-five. This
project, which is also related to the management planning
program, allows faculty members to plan the next few
years of their professional development in some detail and
to indicate the financial resources necessary to meet their
goals. In 1978, Furman received $118,983 from the Lilly
Endowment, Inc., to support a project for the
development of the teaching skills of new faculty
members.

How do faculty react to this faculty development
movement? To continue the architectural metaphor, some
look upon it much the same way as they do a housing
development — a scheme designed to turn everyone into a
dreary replica of some FHA approved model. The term
“development’’ itself conjures up the spectre of some
mindless and thoroughly illiberal bureaucracy that is

Right: As his Kellogg faculty development project, geology
professor Ken Sargent planned a new course in ore genesis
and ore petrology.
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Traditionally, college professors
are fiercely independent people.

going to develop poor, benighted faculty members.
College faculty are traditionally fiercely independent
people who feel quite capable of managing their own
professional development without any advice or direction
from educational “managers’’ or pedagogues.

Some faculty of course deny the validity of all the
assumptions upon which faculty development programs
are based. They cling tenaciously to the truism that
teachers are born, not made, and that if a professor is a
bad teacher who happens to be on tenure, all we can do is
muddle through until his retirement. Another assumption
closely associated with this one is that all one needs for
the improvement of teaching is more knowledge in his
discipline. Some faculty resolutely refuse to assume any
responsibility for recognizing the changes in society that
might call for a reconsideration of the nature and mission
of the university. Of course, college faculties are not
without their share of opportunists. These are the ones
who will welcome any source of money and who,
according to their colleagues, are willing to sell their souls
for a fast buck.

Happily these attitudes appear to be in the minority
at Furman. Furman faculty, while they are as independent
as any other faculty, are highly professional people who
know how to take advantage of opportunities for growth
and development without compromising their professional
integrity.

Fifty-nine faculty members (approximately forty
percent of the full-time faculty) completed Kellogg
planning projects. Their planning involved developing or
revising courses, instituting new academic programs, and
trying new methods of teaching.

Olof Sorensen (art), Rhett Bryson (drama), and David
Gibson (music) developed a new interdisciplinary course
in fine arts which students can take to satisfy the general
education requirement in fine arts. Trying to merge some
of the basic concepts in these three disciplines was a new
experience for these faculty members. They all commented
that they had learned as much from each other as they had
taught the students.

Ken Sargent (geology), who planned a course in ore
genesis and ore petrology, attended a geological
symposium in Canada. He wrote the following account of
this experience: “As a result of encounters with other
professionals at the symposium, we subsequently secured
several contracts for geological work with DuPont’s
Savannah River labs. As a result of all this, the geology
department has received a great deal of recognition as well

Left: With support from the Kellogg Foundation, music
professor Dick Maag planned ways to incorporate more
material about aesthetics into the music curriculum,
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as monetary support for its programs; approximately 20
students have been involved in the various projects over
the past 18 months; two cooperative education positions
have been developed with Union Carbide; and three of our
1977 graduates are employed in geochemical explorations.”

Carey Crantford (modern foreigh languages) traveled to
Spain in order to make tapes of the regional languages of
Spain. He also surveyed the Spanish art collections of
museums in the Washington-Boston corridor as a part of
his planning for a course on the history of Spanish art.
Marjorie Watson (modern foreign languages) created a
new course on teaching English to speakers of other
languages, a course which opened up a new career area
for modern foreign language majors.

Dan Cover (sociology) went to Texas for a conference
on limits to growth and then planned and taught a
special winter term course on this topic. Ray Nanney
(computer science) studied at Stanford University during
one summer where he planned a new computer science
course on artificial intelligence.

In addition to planning new courses, several faculty
members planned new academic programs. Jim Guth
(political science) investigated possible alternatives for
students who would like to spend a term working in
Washington, D. C. Perry Woodside (economics and
business administration) planned an alumni feedback
program whereby the graduates in economics and business
administration can assist in curricular planning for the
department.

Experimentation with new teaching methods was
another thrust of Kellogg planning projects. Tom Buford
revised the introductory philosophy course according to
the Personalized System of Instruction developed by
psychologist Fred Keller. Ray Roberts and Dick Stanford
have also used this system in introductory economics
courses. Bob Fray (mathematics) reorganized the pre-
calculus course into modules so that students can work
through the course individually at their own pace. Ruby
Morgan and Del Parkinson (music) planned some ways of
teaching the piano to entire classes at the same time.

The second project sponsored by the grant from the
Mellon Foundation focuses on the professional re-
juvenation of mid-career faculty. Forty-one faculty
members wrote detailed five-year professional growth
plans required for consideration for participation in this
project. In these plans, faculty were to list their
professional goals for the next five years, ennumerate
activities that would achieve these goals, and calculate the
funds they needed for their plans. The faculty selected to
be in this program have planned very exciting and diverse
activities. For example, Ann Sharp (English) is planning
to go to Austria for a linguistic institute in the summer of
1979; Ray Roberts (economics and business admini-
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The Lilly project, which s designed
to develop the teaching skills of
new faculty members, has just begun.

stration) will survey the activities of multinational
business in Europe; Roy Lindahl (classics) will travel to
Greece for an archeological expedition; and Myron Kocher
(modern foreign languages) will become a student again
when he enrolls in the Spanish School at Middlebury
College. These are only a few activities designed for the
renewal of mid-career faculty and through them of the
entire university.

The Mellon project is also sponsoring several group
activities to meet the common needs of faculty members.
For example, ninety-five faculty voluntarily gave up the
last two days of their summer vacation to attend a two-day
conference on teaching students with academic problems.
During 1979, there will be a series of workshops to help
faculty learn how to use the computer in their teaching
and research.

The Lilly project, which is designed to develop the
teaching skills of new faculty members, has just begun.
This project has three main phases. First, five experienced
faculty (Dick Maag, Hazel Harris, Tony Arrington, Frank
Powell, and Jim Edwards) have agreed to prepare
themselves to serve as in-house consultants on teaching
and learning. During the 1978-79 session, they planned
and presented a series of seminars on lecturing, leading
discussions, making out good tests, asking good questions
in class, using audio-visual aids, and so on. During the
fall term, 1978, over 25 faculty attended these weekly “‘bag
lunch” seminars. Second, there will be opportunities for
some experienced teachers and new teachers to work
together to develop their teaching skill. Finally, some new
faculty members will have the opportunity to develop
individual projects for the improvement of teaching.

Through these projects, Furman is attempting to
structure a program of faculty development suitable for
the institution. The projects provide unusually rich
opportunities for professional growth at a time when most
colleges are drastically cutting budgets for programs that
support such activities as sabbaticals and professional
travel. The large numbers of faculty participants in these
projects admittedly reflect the quantitative success of the
various faculty development programs rather than their
quality. Nevertheless, it is clear that many Furman faculty
are unwilling to settle in either an ivory tower or a
condominium. They are, to quote a poet now completely
out of favor, using the opportunities for faculty
development to ‘‘build more stately mansions” for
themselves and their students.

O

Dr. Meluin Hipps, who has taught at Furman since 1960,
s director of graduate studies and coordinates faculty
development.



Taking stock of the liberal arts

Six business and industry leaders
spent a week at Furman, going to classes
and doing the things students do.

Aqui(‘k glance around the philosophy classroom would
have revealed nothing unusual. Looking closer,
however, one would have noticed two men who —
although dressed like the majority of today’s students —
were somewhat past college age. Like the other students,
the men seemed absorbed in the lecture, taking notes
occasionally.

At the front of the room Professor Jim Edwards was
talking about the four stages of life as described in the
ethics textbook. The main virtue of adolescence, he said,
paraphrasing the author, is exploraton. Adolescents
should be given a great deal of freedom to explore
different life styles.

One of the “older’” students raised his hand. He
disagreed, he said. Given the prevailing social conditons,
there must be restraints on adolescents as well as on
everyone else. The author was being impractical.

Another student disagreed with this opinion. Then
two others agreed. And so the discussion continued.

The older student who spoke up in the philosophy
class was Philip Southerland, senior vice president of
Southern Bank and Trust Company. He and five other
businessmen lived briefly on the Furman campus during
Execuuve Week last November. The men slept in the
“Hut,” ate dining room food, carried a full class load and
took part in campus events and intramural sports.

Sponsored by Furman’s Office of Career Programs,
Executive Week was made possible by a $5,000 grant from
Metropolitan Life Insurance Company. According to Dr.
Judith Gatlin, director of career programs, the week had
three goals:

*to show area executives what 1t’s like to be a student
at a liberal arts college;

*to help faculty members realize that businessmen
have 1deas and concerns which need to be understood by
the academic world;

*to let students find out that a lot of businessmen —
besides their fathers — are “pretty neat people.”

Ranging in age from about 30 to 50, the men

by Bill Henry

attempted to fade into the academic scene by dressing
casually — exchanging briefcases, coats and ties for books,
sweaters and khakis. The fact that they blended in so well
with students 1s a statement in 1tself. Ten years ago such a
venture, though perhaps needed, would have been
virtually unthinkable.

As 1t happened, neither businessmen nor students
were totally prepared for the experience. The men,
remembering the campus of a decade ago, expected to find
vestiges of radicalism — like long hair, beards and anti-
business sentiment. Students, on the other hand, expected
the businessmen to be aloof, if not downright stuffy.

Checking into their “dorm” on Sunday night, the
men started classes early Monday morning. Each ook
three courses, meeting three classes every day. Some
attended economics courses and lectured in their fields of
expertse. All ook humanites courses, including Ethics,
Modern History of Japan and Roots of Western
Civilization.

When not in class, they took part in whatever was
going on at the time. Escorted by students, they auended
meetings, rehearsals, a basketball game, a Shakespearian
play, an orchestra concert, fraternity night at a local
restaurant, and a Homecoming dance. They played tennis
and racquetball and even parucipated in the intramural
water polo finals.

After spending two or three days on campus, the
executives had revised their opinions of students. Today’s
students are more mature and more aware of what’s going
on in the world than swudents of past generatons, they
decided. I couldn’t tell freshmen from sophomores from
juniors or seniors. They’ve got to be more mature,” said
James Hamrick, vice president of Milliken and Company,
a Furman trustee and 1950 graduate.

Right: Doug West, vice president of Texize Chemicals,
exchanges ideas with students.
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“The facade came down in a lhurry.

We all relaxed very quickly.”

T N e s

TR .

—

Insurance executive Clint Edwards answers a student’s question.
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“These kids are real sharp,” said Southerland. “They
are not in awe of us. It shocked me sometimes for them to
call me ‘sir’ because they didn’t treat me like an older
man. They are very much in control of themselves.”

For their part, students found the businessmen
friendly and easy to talk to. The fact that they were in the
same classes and met the same schedule made
communication easy. ‘““The facade came down in a hurry,
said English major Peggy Wilson. “We all relaxed very
quickly.”

At times during the week — especially during the
water polo game — the executives sensed that the students
thought they were “slightly nuts.” “We had the same
feeling,” remarked Clint Edwards, executive vice
president, Liberty Life Insurance Company.

The businessmen were surprised at the lack of anti-
business sentiment they encountered among faculty and
students. They had come prepared to defend business, but
they were never called on to do so. When asked if students
distrust the business community, Peggy Wilson said, “‘I
think i1t’s quite the opposite. A lot of people are gearing
themselves up for the business world. It’s almost a
preoccupation, in some cases maybe an obsession.”

One of the main objectives of the program was the
selling of the liberal arts education as a background for
careers in business. These particular businessmen,
however, did not seem to need much convincing. Sam
Lovell, a vice president for Citizens and Southern Bank in
Charleston who graduated from Furman in 1968, said, “I
think the liberal arts are an extremely valuable background.
There 1s a major accounting firm that hires nobody but
English majors. The reason they do is that they think the
ability to communicate is more important than the
technical know-how. The liberal arts develop a thought
process.”

“We've had the same experience with computer
programmers,”” said James Hamrick. “If you get someone
who has had a lot of computer science courses and bring
them into your shop, you want them to do it your way; a
lot of times it’s a disadvantage. It’s better to get someone
who can think logically.”

All of the men agreed that the ability to communicate
is an essential skill in business. ‘I see otherwise talented
young men sit down with a legal pad and waste half an
afternoon writing a simple letter, because they don’t have
enough confidence to dictate,” said Southerland.

The businessmen strongly advocate a course in public
speaking for anyone going into business. In trying to
decide who should eventually take over the business, top
management is always looking for young executives who
can communicate, said Clint Edwards. ““The young man
or woman who can speak up, communicate ideas, give
presentations, and speak persuasively will always get more

’
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They were suprised at the lack
of anti-business sentiment. They had
come prepared to defend themselves.

Charles Cox with Daniel International lectures in an
economics class.

visibility than someone with a higher IQ who lacks those
skills.”

Although most of the men said their companies hire
liberal arts graduates, one admitted that his department
requires new employees to have had two years’ experience.
When a student asked, “How can we get two years’

11



Some became so interested they
considered talcing stmalar courses
i the future.

Bankers Sam L.ovell and Philip Southerland consider ethical questions in a philosophy class.
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experience?” the executive just shrugged. But the question

obviously made him think.

Although the week was designed to provide an
opportunity for dialogue between students, faculty and
businessmen, it had some other, unexpected results. For

one thing, the men got to know each other. Although the

planned activites usually lasted untl 11:00 p.m., they sat
up late, discussing the day’s events and the courses they
were taking.

“We had our session every night, let our hair down
and kicked around ideas,” said Southerland. ““This 1s a

different kind of relatonship than normally forged among

businessmen.”

Then he added with a smile, “It's been a long tume
since I shared a bathroom with four guys. You get to
know people real well.”

“I have five new [riends,” said Doug West, vice
president of markeung for Texize Chemicals. On a more

practical level, he said, he now has personal contacts at all
of the businesses represented and he would not hesitate to

call any of them to ask help in solving a problem.

Some of the men became so interested in thelr courses

that they were considering enrolling in similar courses in
the future. For Charles Cox, executive vice president for
marketing with Daniel Internatonal Constructuon
Company, and James Hamrick, the textile executive, the
Japanese history course was of special mterest.

“I'm seriously wondering if T shouldn’t come back
and take the whole course,” said Cox.

Southerland was intrigued by the ethics course. He
read the textbook conscientously, although with some
difficulty at first. A subject like ethics, which deals with
values and meanings, requires a completely different
thought process from the problem-solving approach
required by business, he said.

Someone asked if there were any value for
businessmen in being exposed to this kind of thought.
Sam Lovd]l replied, “It's a refreshing thing 1o me. We
went through all this as a student, but then you get away
from 1t and everything becomes so practical. It's a luxury
to be able to look at things philosophically.”

Clint Edwards said, “I think we forget what
businessmen are supposed to be accomplishing. A lot of
our activity 1s trying to improve our company or make
more money, but really the ultimate thing that we are
trying to do 1s make a better civilization, and that’s what
philosophers are talking about: what is good. I think it
helps to think about these things.”

Did Executive Week accomplish its goals? Dr. Gatlin
thinks it did, and she is already planning a similar
program next year. Liberty Corporation has offered to
fund the program.

The students seemed to think the week was a good

Spring, 1979

“If these students are typical,
then the world s in good hands.”

James Hamrick, vice president of Milliken and Companyy,
thinks students today are more mature.

idea. “I wish my father could go through something like
this,” said senior Mark Kaiser.

As for the businessmen, they seemed 1impressed by the
kind of education Furman offers and by Furman swudents.
“If these students are typical, then the world 1s in good
hands,” said James Hamrick.

One of the men said the week made him realize that
business has a responsibility to college students. If six
men in six companies feel this way today, Executive Week

U

was an unqualified success.

Bill Henry graduated from Furman in 1974 and now serves as
university photographer.
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Irom tree dogs to

the Incredible Hulk

At a time when the trend i education

s toward standardization, Tom Cloer

may be a voice crying in the wilderness.

by Marguerite Hays

n the fall of 1967 Tom Cloer accepted his first teaching
I job in a little school in the mountains of South
Carolina. Just out of Cumberland College, he was eager to
teach his first class of 35 second graders.

But almost from the first day, Cloer says, he realized
that something was wrong. The children were bright and
articulate, but they could not learn to read.

“The kids wanted to talk about ‘tree dogs’ and ‘hog
suckers,”’ he says. “Every one of them knew how to catch
a hog sucker — a fish with a carp-like mouth. They knew
what kind of bait to use and how to cook them. Every one
of them knew about tree dogs — dogs that can ‘tree’
squirrels, ground hogs and racoons. They knew the
different breeds that would do it and how to train them.”

The children talked endlessly about these subjects,
says Cloer, but when they sat down to read Fun with our
Friends, the book furnished by the school district, they
would “stumble, mumble and hiss.” They could not make
any sense out of it.

“Yet they couldn’t wait to start communicating again.
Some of them wanted to talk about putting up stoves.
That was what was happening in their world. Every one
of them was doing it. It was October, getting cold and
leaves were falling. The kids wanted to talk about leaves
and the beauty of the place. They wanted to talk about
gathering the pumpkins they had planted and about
eating persimmons.”’

But there was nothing in Fun with our Friends about
any of these things, Cloer says. “There was not a single
Appalachian face in the book. The dog in the story was
an upperclass canine who treed no squirrels. The family,
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which appeared to have been cleansed with violet
disinfectant, had no desire to fish for hog suckers. The
father left for work with his attache case at ten minutes of
nine in the morning. And there wasn’t a word about
persimmons in the whole book! How could these children
relate to a book like that?”

The writing material furnished by the school district
was no better than the reading book, according to Cloer.
Not only did its subject matter have no relation to
Appalachian children, but the sentences in the writing
workbook had no relation to the stories in the reading
book.

“The state was saying, ‘Now, children, practice your
letters by copying these sentences written by some
bureaucrat up somewhere,””’ Cloer fumes.

And so he decided to throw out both books and teach
reading and writing another way. From that time on he
let the children talk about tree dogs, hog suckers, stoves
and pumpkins. Next he wrote and let them write about
tree dogs, hog suckers, stoves and pumpkins. Finally he
let them read what had been written about tree dogs, hog
suckers, stoves and pumpkins.

By the end of the year, Cloer says, all of his 35
students were reading above average on standardized tests.
Every one of them had learned all of the phonics and
reading skills that the school, the district and the state
required them to learn.

Right: Dr. Tom Cloer,directorof special services at Furman

The Furman Magazine
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“I wanted to find out of kids
could learn to read if we dealt
with them on a personal basis.”

That year in the little mountain school made a
profound impression on Tom Cloer and changed the
direction of his career. As a result of that experience, says
Cloer, who 1s now director of special services at Furman,
he became interested in the whole process of
communicating and decided to attend graduate school at
Clemson University.

“I wanted to find out if kids could learn to read if we
dealt with them on a personal basis,” he says. “What if we
scrap the